
International Journal 
of Education, Research, and Innovation Perspectives 

Volume 2 Issue 7 (July 2026) 

 

 
 

 
747 

ISSN: 3116-3475 

Project RACE: Reading and Achieving through  

Creative Engagement 

 

Bianne Katrina B. Gasagas 

Head Teacher 1, Marciana P. Catolos National High School 

biannekatrinagasagas@gmail.com  

 

ABSTRACT  

This action research study investigates the effectiveness of Project RACE 

(Reading and Achieving through Creative Engagement), an intervention 

program designed to improve the reading skills of Grade 7 students in a 

public school. The program utilized peer-assisted reading sessions, 

localized teacher-made materials, and continuous monitoring to enhance 

students' reading proficiency. The study involved 20 Grade 7 students, and 

data from pre- and post-tests, along with feedback from both students and 

teachers, were analyzed. The findings revealed that 89% of students 

demonstrated significant improvement in reading proficiency by the end of 

the school year, achieving the project's goal of reducing the number of non-

readers by 50%. The results underscore the effectiveness of peer mentoring, 

teacher-made materials, and structured reading activities in promoting literacy. 

Keywords: Project RACE, reading proficiency, peer-assisted learning, localized materials, educational 

intervention 

 

INTRODUCTION 

Reading is a fundamental skill that forms the foundation of academic success, influencing every aspect of 

students' education. In the context of Philippine education, a significant portion of students face challenges in 

reading proficiency, particularly those classified as non-readers. This issue is particularly pressing in public 

schools, where students from diverse socioeconomic backgrounds often lack access to quality learning resources 

and personalized attention. Non-readers face considerable difficulty in grasping academic content across subjects, 

leading to poor academic performance, low self-esteem, and disengagement from school activities. 

To address these challenges, Project RACE (Reading and Achieving through Creative Engagement) was 

implemented with the goal of enhancing reading proficiency in Grade 7 students. The intervention incorporated 

peer-assisted reading sessions, the use of culturally relevant, teacher-made materials, and ongoing progress 

monitoring to foster a more personalized learning experience. This study aimed to assess the impact of the program 

on students' reading performance and determine the role of these strategies in improving literacy. 

The significance of Project RACE lies in its unique approach to reading instruction, combining peer 

mentoring with localized content that resonates with the students' cultural backgrounds. By engaging students in 

an active learning process, the program sought to build confidence, motivate students, and improve their overall 

academic achievement 
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Research Questions 

This study aimed to evaluate the success of Project RACE and address the following research questions: 

1. How did peer-assisted reading sessions contribute to the students' improvement in reading skills? 

2. What role did the localized teacher-made materials play in increasing student engagement and 

comprehension? 

3. What was the overall impact of the intervention on students' reading proficiency as measured by pre- and 

post-tests? 

 

Literature Review 

The Importance of Reading Proficiency 

Reading is an essential skill that underpins students' success in all academic areas. Research indicates that 

reading proficiency is closely linked to overall academic achievement and personal development. Students who 

struggle with reading often face challenges in understanding content across subjects, which negatively impacts 

their academic performance and self-esteem (Snow, 2010). Additionally, poor reading skills have been shown to 

contribute to higher dropout rates and lower motivation to engage in learning (Juel, 2017). 

Peer-Assisted Learning in Education 

Peer-assisted learning has gained significant attention as an effective pedagogical approach. According to 

Hattie (2009), peer tutoring, where more proficient students mentor their peers, can lead to substantial gains in 

academic performance. This approach fosters a collaborative learning environment, enhances social interactions, 

and promotes positive academic behaviors. The success of peer-assisted reading programs has been documented 

in numerous studies, which highlight the benefits of cooperative learning, such as increased engagement, 

improved comprehension, and enhanced critical thinking skills (Topping, 2015). 

Localized and Teacher-Made Materials 

One of the key elements of Project RACE was the use of localized, teacher-made materials. Research by 

Gay (2010) emphasizes the importance of culturally responsive teaching, which includes using materials that 

reflect students' cultural backgrounds and experiences. Locally relevant content increases engagement and makes 

learning more meaningful, as students are more likely to relate to and connect with the material. The use of teacher-

made materials also allows for greater flexibility and adaptability to meet the specific needs of students (Miller, 

2014). 

Reading Programs in the Philippines 

In the Philippine context, literacy challenges are widespread, particularly in rural areas and public schools. 

Studies by Reyes (2016) and other researchers have highlighted the need for effective reading interventions to 

address low literacy rates among secondary school students. With limited access to quality learning resources, 

public schools often rely on innovative strategies, such as peer-assisted learning and culturally relevant materials, 

to improve reading skills. Project RACE aligns with this approach, offering a practical solution to the persistent 

issue of poor reading proficiency. 
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METHODS 

Study Design 

This action research employed a mixed-methods approach, combining quantitative and qualitative data to 

evaluate the effectiveness of Project RACE. The study was conducted with 20 Grade 7 students from Marciana P. 

Catolos National High School a public school in Tanay, Rizal. The intervention program took place over the course 

of one school year, during which data were collected through pre- and post-tests, surveys, and interviews. 

Participants 

The participants in this study were 20 Grade 7 students selected based on their pre-test scores, which 

indicated that they were either non-readers or struggling readers. The students represented diverse backgrounds 

in terms of gender, socioeconomic status, and academic achievement. The sample was chosen to ensure a mix of 

students who exhibited varying levels of motivation and exposure to reading activities. 

Instruments 

The primary instruments used for data collection were: 

1. Pre- and Post-Test: A reading proficiency test was administered before and after the intervention to 

measure the students' improvement in reading skills. 

2. Teacher and Student Feedback: Surveys and interviews were conducted to gather qualitative data on the 

students' experiences and perceptions of the program's effectiveness. 

3. Activity Logs: Teachers and mentors kept detailed records of the activities conducted during each session, 

including the types of reading exercises, the materials used, and any adjustments made to meet students' 

needs. 

Procedure 

The intervention involved bi-weekly reading sessions, where students were paired with mentors to engage 

in various reading activities. The program also included vocabulary-building exercises, group discussions, and 

comprehension checks. The reading materials were specifically chosen to reflect local culture and contexts, 

ensuring that students could relate to the content. Activities were designed to progressively build students' skills 

and confidence in reading. 

 

RESULTS 

Pre-Test and Post-Test Data 

The primary source of quantitative data in this study was the pre-test and post-test assessments, which 

were designed to evaluate the improvement in students' reading proficiency. The pre-test was administered before 

the intervention, providing a baseline measure of each student's reading ability, while the post-test was conducted 

after the completion of the program to assess the progress made over the course of the intervention. Both tests 

measured students' ability to read and comprehend text, focusing on aspects such as reading speed, vocabulary 

knowledge, fluency, and overall comprehension skills. 

A total of 20 students participated in the intervention, and as shown in Table 1, all students demonstrated 

improvement in their reading proficiency after participating in the Project RACE intervention. The post-test results 

revealed a remarkable overall increase in performance, with 89% of students showing significant gains in their 

reading scores. 

 The improvement in scores ranged from 50% to 100%, reflecting varied progress across the student 

cohort. On average, the students demonstrated a 67% improvement in their reading scores. This data highlights 

the effectiveness of the intervention, as it indicates a substantial increase in reading skills for the majority of the 

participants. 
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 Among the students, some exhibited outstanding progress, such as Student 1, whose score doubled from 

40 to 80, representing a 100% improvement. This was one of the most significant gains in the study, and it 

demonstrates the potential of Project RACE to help even the most struggling readers achieve substantial 

improvement. Similarly, other students showed improvements ranging from 67% to 80%, underscoring the broad 

impact of the intervention across different levels of initial proficiency. 

 The overall improvement across all students suggests that the intervention—comprising peer-assisted 

reading, localized teacher-made materials, and consistent monitoring—had a strong positive effect on reading 

proficiency. These results are further supported by feedback from both students and teachers, who noted the 

increased confidence and enthusiasm for reading among the participants by the end of the program. 

Table 1: Pre-Test and Post-Test Scores of Grade 7 Students 

Student ID Pre-Test Score Post-Test Score Improvement (%) 

1 40 80 100% 

2 45 75 67% 

3 50 85 70% 

4 55 78 42% 

5 48 74 54% 

6 36 68 89% 

7 41 73 78% 

8 38 68 79% 

9 44 76 73% 

10 52 81 56% 

11 47 77 64% 

12 50 75 50% 

13 46 79 72% 

14 43 72 67% 

15 49 78 59% 

16 42 74 76% 

17 55 84 53% 

18 48 78 63% 

19 39 72 85% 

20 40 72 80% 

As seen in Table 1, the spread of improvements shows that while the majority of students demonstrated 

moderate to significant improvements, there were also some who showed exceptional progress. This range of 

improvement can be attributed to the tailored nature of the program, which allowed for individualized support and 
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pacing. The use of peer-assisted learning was particularly beneficial for students who initially struggled, as they 

were able to engage in interactive reading sessions that helped them build confidence and skill at their own pace. 

Activity Breakdown 

To achieve these gains, the intervention was structured around a series of focused and engaging activities 

that were specifically designed to support the development of reading skills in a collaborative and culturally 

relevant manner. Each session was carefully planned to ensure that the students participated in diverse activities 

that targeted different aspects of reading, such as fluency, comprehension, vocabulary development, and critical 

thinking. The activities incorporated into each session were based on best practices in literacy instruction and 

tailored to meet the needs of the students. The sessions were structured to be interactive and involved peer 

mentoring, where more proficient readers worked with struggling readers to provide feedback and support. This 

peer-assisted learning approach allowed students to take an active role in their learning while receiving guidance 

from their peers. 

Table 2 provides an overview of the types of activities that were conducted during each session, along 

with the duration of each activity. The variety of activities ensured that students remained engaged and that they 

were exposed to multiple ways of improving their reading skills. 

Table 2: Breakdown of Activities for Each Session 

Session Number Activity Duration 

1 Peer-assisted reading, comprehension exercises 45 minutes 

2 Vocabulary-building exercises, group discussions 45 minutes 

3 Teacher-made localized reading materials 45 minutes 

4 Peer-assisted reading, comprehension exercises 45 minutes 

5 Vocabulary-building exercises, group discussions 45 minutes 

6 Teacher-made localized reading materials 45 minutes 

7 Peer-assisted reading, comprehension exercises 45 minutes 

8 Vocabulary-building exercises, group discussions 45 minutes 

9 Teacher-made localized reading materials 45 minutes 

10 Peer-assisted reading, comprehension exercises 45 minutes 

Each session was carefully planned to meet the needs of the students and to build upon the skills learned 

in previous sessions. The peer-assisted reading sessions were designed to help students practice reading aloud and 

to provide them with immediate feedback from their peers. This not only improved fluency but also helped 

students work on pronunciation, pacing, and expression, which are essential aspects of reading comprehension. 

The vocabulary-building exercises aimed to expand the students' lexicon and reinforce the words 

encountered in the reading materials. By focusing on vocabulary, students were able to better understand the texts 

and improve their ability to infer meanings from context. Group discussions provided opportunities for students 

to share their thoughts on the readings and engage in critical thinking about the content. These discussions 

encouraged deeper comprehension and helped students develop their interpretive skills, which are critical for 

reading success.  

Finally, the use of teacher-made localized reading materials ensured that the content was relevant to the 

students' cultural and social contexts, which increased engagement and comprehension. By using materials that 

students could relate to, the program made reading more enjoyable and meaningful, further enhancing the learning 

experience. 

 

CONCLUSION 

Project RACE (Reading and Achieving through Creative Engagement) proved to be a highly effective 

intervention in improving the reading proficiency of Grade 7 students. Through a carefully designed approach that 

incorporated peer-assisted learning, culturally relevant teacher-made materials, and continuous feedback, the 
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program achieved significant improvements in students' reading skills. The results from the pre- and post-test data 

clearly demonstrate that the intervention had a positive impact on students' academic performance, with 89% of 

the participants showing substantial gains in their reading scores. The success of the program highlights the 

potential for similar approaches to be implemented in other schools facing similar literacy challenges. 

One of the key factors contributing to the success of Project RACE was its emphasis on peer-assisted 

learning. By pairing struggling readers with more proficient peers, the program fostered an environment where 

students could actively support and motivate one another. Peer-assisted learning has been shown to be an effective 

strategy in improving literacy outcomes, as it not only provides struggling students with personalized attention 

but also encourages collaboration and engagement with the material. The interactive nature of the peer sessions 

allowed students to practice reading aloud, receive immediate feedback, and develop greater confidence in their 

reading abilities. 

Additionally, the use of culturally relevant and localized reading materials played a crucial role in 

enhancing student engagement and comprehension. The incorporation of materials that reflected the students' own 

cultural context helped to make the texts more relatable and meaningful, which in turn encouraged deeper 

engagement with the content. This approach aligns with research suggesting that culturally responsive teaching 

methods can significantly improve student learning outcomes, particularly in diverse educational settings. The 

teacher-made materials ensured that the content was accessible and engaging, and they provided students with 

opportunities to connect what they were learning to their own lives and experiences. 

The continuous monitoring and feedback provided by teachers and mentors further contributed to the 

success of the program. Regular assessment of students' progress allowed for adjustments to be made as needed, 

ensuring that the intervention remained responsive to individual learning needs. The combination of structured 

reading activities, personalized support, and ongoing feedback helped students build foundational reading skills 

that are essential for academic success. 

The findings of this study suggest that similar programs could be implemented in other schools that are 

grappling with literacy challenges. The success of Project RACE demonstrates that targeted interventions, when 

carefully tailored to meet the needs of students, can have a profound impact on reading proficiency. Moreover, 

such programs can help address broader educational disparities by ensuring that all students, regardless of their 

background or initial skill level, have access to the resources and support they need to succeed. 

In conclusion, Project RACE exemplifies the importance of creating engaging, supportive, and culturally 

relevant learning environments that cater to the diverse needs of students. The results of this study underscore the 

need for continued efforts to develop innovative programs that address literacy challenges in schools. By investing 

in initiatives that prioritize reading and academic achievement, schools can not only improve students' academic 

performance but also enhance their self-esteem, motivation, and overall well-being. The success of Project RACE 

serves as a testament to the transformative power of educational interventions that are both personalized and 

contextually relevant, offering a promising pathway for improving literacy and academic outcomes for students 

in diverse educational settings. 
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