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ABSTRACT 

This study evaluated the effectiveness of the blended teaching 

modality (BTM) using the Context, Input, Process, and Product 

(CIPP) Evaluation Model as a framework for assessing its alignment 

with institutional goals, adequacy of instructional resources, 

implementation processes, and contribution to students’ learning 

outcomes. The study employed a descriptive research design with 

170 first-year students enrolled in Purposive Communication from a 

Local College in Bohol, school year 2025-2026. Participants were 

selected using purposive stratified sampling, wherein four sections 

practicing blended learning served as strata to ensure proportional representation. Data were collected using 

an adopted closed-ended Likert-type questionnaire based on the CIPP evaluation framework and the data 

were analyzed using weighted mean and standard deviation. In the context evaluation, students generally 

perceived blended teaching as aligned with learning objectives, curriculum design, and their learning needs, 

and expressed high levels of satisfaction with the modality. However, technological infrastructure, 

particularly network reliability and access to digital resources, emerged as a major challenge. In the input 

evaluation, instructors were perceived to possess strong pedagogical competence and the ability to facilitate 

meaningful learning despite limited institutional resources. Nevertheless, concerns were raised regarding 

insufficient technological tools, inadequate training and orientation, and limited institutional support for 

innovation. The process evaluation indicated that instructors were effective in maintaining classroom 

interaction and managing blended instruction; however, weaknesses were observed in the limited use of 

diverse instructional strategies, insufficient feedback mechanisms, and minimal integration of advanced 

digital tools. The product evaluation showed that blended teaching positively contributed to students’ 

learning outcomes, including improvements in critical thinking, self-directed learning, practical skills, 

academic performance, and digital literacy. Despite these benefits, students expressed reservations about 

the long-term sustainability and value of the modality due to technology-related constraints and inconsistent 

institutional support. Overall, the study concludes that while blended teaching modality demonstrates 

pedagogical effectiveness and positive learning outcomes, strengthening technological infrastructure, 

enhancing institutional support systems, and improving instructional design and feedback mechanisms are 

essential to ensure its sustainability and maximize its educational potential. 
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INTRODUCTION 

The rapid development of computer technology and the need for adaptive flexibility in all spheres 

of society are two convergent forces that have caused a significant paradigm shift in the worldwide 

educational environment.  As observed by Karagöl and Esen (2019), the sheer speed of current educational 

technology developments encourages, and often demands, adaptability in teaching and learning models. In 

order to keep instruction current, efficient, and responsive to students' evolving needs, educators and 

educational institutions must constantly modify their approaches due to the rapid advancement of 

technology in the classroom. This transformation has moved online and offline blended teaching from an 

innovative novelty to a mainstream approach within universities and Higher Education Institutions (HEIs) 

worldwide (Zhang et al., 2025).  

This institutional shift is not merely a technological trend but a strategic institutional necessity that 

is frequently supported by the national policy. For instance, in the Philippine context, the transition to 

flexible modalities was formally mandated under the Commission on Higher Education (CHED) Guidelines 

on Flexible Learning (FL), adopted through Commission en Banc Resolution No. 412-2020. Rooted in 

Republic Acts No. 7722 ("Higher Education Act of 1994") and No. 11469 ("Bayanihan to Heal as One 

Act"), this policy required HEIs to demonstrate judicious use of alternative modes of delivery in lieu of 

traditional in-campus or face-to-face instruction. Ultimately, the guidelines highlight that flexible learning 

must be a student-centered approach that offers a great deal of flexibility in terms of schedules, content, 

access, and creative assessment. 

Furthermore, HEIs are explicitly required to formulate data-driven decisions and establish resilient 

learning continuity plans (LCPs) to ensure the educational ecosystem remains prepared for disruption. This 

complex policy landscape provides the essential Context for evaluating how institutions operationalize this 

mandatory flexibility. It also stresses how important it is to determine whether institutional rules actually 

match the requirements of learners and the resources at hand. Furthermore, these requirements indicate how 

crucial it is to assess how well HEIs convert national instructions into practical, efficient strategies in their 

local contexts. 

Within this adaptive environment, blended learning (BL) has emerged as the principal strategy for 

integrating pedagogy and technology into teaching and learning (Gingoyon, 2023). Blended learning is 

conceptually defined as the structured, intentional combination of the conventional learning model with an 

online learning system. This implies that blended learning has emerged as the most popular strategy for 

enhancing teaching efficacy by fusing traditional teaching methods with digital resources. It enables 

teachers to design adaptable, interactive, and technologically assisted learning experiences that better meet 

the needs of current education. 

According to Lalima and Dangwal (2017), blended modality inherently encompasses four 

dimensions of learning activity: direct learning (face-to-face), indirect learning (independent study), group 

learning (collaborative activities), and computer-assisted learning (digital resources and tools). In light of 

the careful planning of these elements, the combined instruction becomes a strong, learner-centered 
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approach whose effectiveness is firmly anchored in modern educational theories that place an emphasis on 

active student participation and connectivity. 

 Among these theories is Piaget’s Theory of Constructivism (1972), a fundamental principle in 

educational psychology which holds that learners are not passive recipients of information but rather 

actively develop their understanding and knowledge through experience and interaction with their 

surroundings. Blended learning explicitly prioritizes these constructivist concepts. The modality gives 

students practical opportunity to apply theoretical knowledge to real-world situations by fusing traditional 

instruction with digital technologies including online simulations, virtual laboratories, and interactive 

discussion forums. 

By shifting the spotlight from content transmission to knowledge generation and meaning-making, 

this interactive approach improves students' logical and conceptual growth and increases their conceptual 

understanding. This aligns to connectivity that is further bolstered by Connectivism, a theory proposed by 

Siemens (2005) that addresses the educational needs of the digital age by emphasizing the role of social 

and technological networks in the learning process. It suggests that knowledge is dispersed throughout a 

network of nodes and that the capacity to create, traverse, and manage these networks constitutes true 

learning. This is naturally made possible by blended learning environments, which encourage students to 

work together, share materials, and participate in collaborative inquiry through digital platforms. 

The successful integration of these principles within a blended environment is structurally 

addressed by the Community of Inquiry (CoI) model (Garrison, Anderson, and Archer, 2000). By 

combining three interrelated components - Social Presence, Cognitive Presence, and Instructional Presence 

- the CoI model provides a thorough foundation for creating a collaborative learning environment. The CoI 

model is crucial for organizing and assessing educational experiences in blended learning, making sure that 

technology is utilized efficiently to create a coherent, dynamic learning community rather than just to 

deliver content. 

This comprehensive framework presents a strategic opportunity to address existing structural 

challenges, most notably the access to quality education, especially for students in developing regions or 

underserved communities (Santiago et al., 2021). Blended learning could effectively overcome 

geographical barriers, cater the diversity of learners’ needs, and enhance accessibility through ensuring 

flexible learning options to students. Furthermore, the supportive learning environment has been found to 

be motivationally beneficial, encouraging students to study independently, actively participate, and develop 

their digital literacy (Setyaningrum, 2018; Sahni, 2019). 

Academic research confirms this correlation, noting that having access to technology in classrooms 

can have a beneficial effect on students' academic performance (Hu et al., 2018). In the same manner, 

educators are free to develop their own teaching strategies, which enables more individualized content 

delivery, progress tracking, and prompt feedback. This instructional flexibility leads the educators to better 

address the varied needs and preferences of their students. It also creates a more dynamic learning 

environment where students are given opportunities for deeper engagement and timely assistance. 
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However, despite the modality's solid theoretical foundation and many documented benefits in 

many institutions, the practical use of the blended learning approach is still confusing and inadequate. There 

is a gap in the authenticity of its design, delivery, and assessment, despite the fact that many reports 

highlight its potential to improve the teaching-learning process. One major challenge cited by institutions 

is the resistance rooted in institutional teaching culture - a deep-seated preference for the conventional 

system that hinders the comprehensive adaptation of the blended approach (Rasheed et al., 2020). Blended 

learning might not succeed if it is only applied as a surface-level application rather than an essential 

reconfiguration of pedagogical practice. Furthermore, the modality places significant demands on the 

learners themselves; reports indicate that several students struggled to achieve the requirements of blended 

learning, which called for extremely high levels of attentiveness and discipline from the students (Rasheed 

et al., 2020).  

A crucial, yet often overlooked, challenge lies in the design effectiveness itself. Bizami, Tasir, and 

Kew (2023) highlight that while the ability of blended learning to improve outcomes is widely known, little 

research exists on the best ways of designing effective blended learning environments that genuinely 

support immersive learning experiences and accessibility. The lack of standardized, evidence-based design 

protocols conveys that institutions may be using frameworks without the necessary instructional design 

rigor which could result in inconsistent outcomes and discontented stakeholders. A thorough, methodical 

assessment is required due to the ongoing uncertainty around implementation efficacy, instructional 

integrity, and impact. 

According to Feng et al. (2024), blended teaching mode significantly improves students' learning 

participation and performance, but further improvements are needed in teaching design, process 

management, and other aspects. Applying the appropriate learning model can improve the learning 

experience and have an effect on student achievement or competency (Prasetya et al., 2019). Hence, while 

blended teaching effectively enhances students’ academic performance and engagement, it still depends on 

the systematic management and quality of instructional design for the learning processes. This could ensure 

coherence, well-structured and supportive learning activities to the students. 

The idea is supported by Zhang et al., (2020) that the online material using blended learning is more 

effective in boosting the students’ interaction and collaboration to improve their active learning. Moreover, 

students who were taught using blended learning had better academic results or achievement than those 

who were taught using the conventional method (Ma & Lee, 2021). A richer learning environment that will 

encourage students to participate actively will be developed through interactive and collaborative features 

of blended learning. Thus, the benefits will be gained by the students where deeper understanding be 

enhanced as well as their engagement that could lead to higher academic performance compared to 

traditional method of teaching. Similarly, Uz and Uzun (2018) highlighted the potential of blended learning 

which promotes student autonomy and self-regulated learning, ultimately leading to improved academic 

performance. These studies underscore the multifaceted nature of blended learning and the importance of 

considering various pedagogical approaches within this modality.  

However, technology aspect becomes the biggest challenges as well as issue in blended learning 

implementation. Issues such as limited bandwidth access, bad weather, and the incapability to see students' 



International Journal 
of Education, Research, and Innovation Perspectives 

Volume 2 Issue 3 (March 2026) 

 

 
 

 
1470 

ISSN: 3116-3475 

body language in the online conditions are some of the limitations of technology (Maarop & Embi, 2016). 

These challenges could disrupt communication, reduce instructional clarity, and even hamper the ability of 

teachers in monitoring students’ engagement effectively. These would also weaken the overall learning 

experience that signifies that the success of blended learning requires a reliable technological support and 

stable learning environments. 

The aforementioned implementation gap underscores the necessity for comprehensive program 

evaluation. Evaluation, in its fundamental definition, is an activity that consists of the process of collecting, 

describing, and presenting various information about the progress of something, which can then be used as 

a basis for drawing conclusions and recommendations (Ariawan et al., 2016). Therefore, a strong evaluative 

framework is essential to moving from potential to proven efficacy in the blended modality. 

To fulfill this complex mandate, this study utilizes the Context, Input, Process, and Product (CIPP) 

Evaluation Model, a comprehensive framework developed by Stufflebeam (2003) for conducting formative 

and summative evaluations of programs, projects, and systems. The philosophical core of CIPP is captured 

by the idea that the "most important purpose of the evaluation is not to prove but to improve" (Stufflebeam, 

2003, p. 31), an improvement-oriented view that makes it a highly recommended systematic method for 

quality enhancement in education (Neyazi et al., 2016; Lei, 2024). The structural framework for the 

methodical evaluation of the blended learning approach can be assessed through CIPP model. Starting with 

the first accountable component, Context Evaluation concentrates on the diagnosis of needs, evaluating the 

context and background of the teaching implementation to clarify the subject to be evaluated and its needs, 

and ensuring that the objectives reflect the needs of the institution and the students.  

This is immediately followed by Input Evaluation, which evaluates the program's viability by 

analyzing the distribution of the personnel and resources needed to meet the learning objectives. This 

includes a close examination of investment costs and problem-solving techniques. This stage guarantees 

that the organization has the infrastructure, skills, and training required to facilitate successful 

implementation. Additionally, it aids in the early detection of any gaps or restrictions, enabling decision-

makers to make well-informed changes prior to the program's completion. 

The fidelity of program implementation is then covered in the key Process Evaluation. Its formative 

goal is to gather feedback information during the teaching process in order to optimize delivery and to 

identify or anticipate flaws in the design or execution by keeping an eye on actual delivery and adherence 

to frameworks such as CoI. Finally, Product Evaluation will then identify and assess the intended and 

unintended program outcomes by comparing these results to the assessed needs of the stakeholders. This 

component addresses the ultimate impact of the blended modality on student academic performance, 

satisfaction, and digital literacy. 

With the presented relevance of flexible learning mandates, a thorough assessment is indeed 

essential and timely considering the strong theoretical foundation for blended learning, and the shown 

discrepancy between theoretical promise and actual implementation fidelity. Thus, the purpose of this study 

is to employ the Context, Input, Process, and Product (CIPP) Evaluation Model to systematically evaluate 

the implementation and impact of the blended teaching modality. The findings are intended to yield 
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actionable, evidence-based insights for policy makers, administrators, and educators, thereby improving 

the institutional design, resource allocation, delivery effectiveness, and overall student outcomes of the 

blended teaching modality to ensure its delivery is effective, resilient, and truly student-centered. 

Objectives 

The primary purpose of this study is to evaluate the implementation and impact of the blended 

learning modality using Stufflebeam’s Context, Input, Process, and Product (CIPP) evaluation model.  

Specifically, the study aims to: 

1. Determine the alignment of blended teaching modality to objectives, curriculum design, 

learning needs and technical access (Context); 

2. Assess the resource adequacy and instructional design employed (Input); 

3. Investigate the implementation of instructional methods and the quality of interaction provided 

by instructors during blended teaching modality (Process); and 

4. Measure the effectiveness and impact of blended teaching modality on the students’ learning 

outcomes (Product).  
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Theoretical Framework/Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Theoretical and Conceptual Framework 

PRODUCT EVALUATION 

• Learning Outcomes 

• Program Effectiveness 

 

INPUT EVALUATION 

• Availability of Resources 

• Technology and Materials 
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• Program Feasibility 

Constructivism Theory 

“Learners actively develop understanding and 

knowledge of the world via experiences and 

interactions.”  

(Piaget, 1972) 

 

Learning Theory of Connectivism 

“Meets the educational needs of the digital age 

relevant to social and technological networks in 

the learning process.”  

(Siemens, 2005) 

Community of Inquiry (CoI) Model 

“Collaborative learning community incorporates 

three interconnected elements: social presence, 

cognitive presence, and instructional presence.”  

(Garrison, Anderson, and Archer, 2000)  

 

Republic Act 7722 as emphasized in CMO No. 

52, S. 2016 and CMO No. 46, S. 2012 

“Mandated Philippine Higher Education 

Institutions (HEIs) in becoming platforms for 

research and development, innovation and 

extension” 

 

“CHED Memorandum Order No. 4, s. 2020” 

“Adopts and promulgates Guidelines on Flexible 

Learning (FL) to be implemented by public and 

private Higher Education Institutions (HEIs).” 
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METHODS 

Research Design 

This study made use of a descriptive research design, which described and quantified the 

perceptions of the respondents toward the variables being investigated without manipulating any data. It 

was conducted in a Local College of Bohol, an institution that offers blended teaching, combining face-to-

face and online instruction, which provided the appropriate environment for gathering data from students 

under blended learning modalities. Respondents who participated in the study were 170 first-year Bachelor 

of Science in Criminology students enrolled in Purposive Communication during the First Semester of 

Academic Year 2025–2026, representing four sections, namely Alpha, Bravo, Foxtrot, and Golf.  

Sampling Technique 

The study employed Purposive Stratified Sampling. The sampling was purposive because out of 

the seven sections in the program, only four sections were included for the reason that they practiced 

blended learning, while the stratified sampling was employed since each section served as a stratum with 

representatives who were determined using ratio and proportion to ensure that the samples are 

proportionately represented. 

Research Instrument 

The primary instrument used in this study was a closed-ended Likert-type questionnaire. It 

contained four response options, namely Strongly Agree (4), Agree (3), Disagree (2), and Strongly Disagree 

(1). The questionnaire was adopted from the study of Zhao et al. (2024) and other modifications were based 

on the CIPP Evaluation Model and literatures reviewed. It consisted of four parts: the first part, Context 

Evaluation, which consisted of 14 items; the second part, Input Evaluation, with 14 items; the third part, 

Process Evaluation, with 11 items; and the fourth part, Product Evaluation, with 11 items. From the pilot 

test result, the instrument has high reliability for Cronbach’s alpha values of 0.840 for the first part, 0.923 

for the second part, 0.923 for the third part, and 0.794 for the fourth part. It shows that the questionnaire is 

reliable and consistent. Weighted mean and Standard Deviation were used to analyze the data collected, 

where weighted means determined the overall level of responses for each indicator, while standard deviation 

refers to the variability or dispersion of responses from the mean. 

Ethical Considerations 

To uphold the rights, dignity, and safety of all participants, this study conformed with established 

ethical guidelines. Informed consent was sought from instructors and students prior to data collection, with 

an emphasis of voluntary participation and the freedom to withdrawal from the participation of the study at 

any phase without facing repercussions in their academic or professional lives. To ensure awareness and 

understanding, participants were given an in-depth explanation of the study's goals, methods, and type of 

data to be gathered. 
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Anonymity and confidentiality were rigorously upheld during the whole research procedure. In 

order to safeguard participant identities, codes were employed to sort responses and personal information 

were eliminated from all datasets. Only the researchers who were actively involved in the study had access 

to the safely stored data. Furthermore, no compulsion of any kind was used in the study, so neither 

instructors nor students were obliged to take part because of their institutional affiliations. 

The study also ensured that no participant was exposed to physical, psychological, or academic 

harm. Feedback and results were reported objectively, without manipulation or distortion of data, thus 

upholding scientific integrity. Overall, every step of the research process was guided by respect, fairness, 

and responsibility toward all stakeholders involved. 

 

RESULTS AND DISCUSSION 

This chapter deals with the presentation, analysis, and interpretation of the data gathered. It 

encompasses a comprehensive contextual evaluation result by examining the alignment of the blended 

teaching modality with established learning objectives, curriculum design, students’ learning needs, and 

their level of technical access. In addition, it presents the results of the input evaluation, particularly 

focusing on the adequacy of available resources and the appropriateness of the instructional design used in 

blended learning. Likewise, the process evaluation outlines the degree of implementation of instructional 

methods and the quality of teacher–learner interactions throughout the blended learning experience. 

Moreover, the product evaluation highlights how the blended teaching modality influences and contributes 

to students’ learning outcomes. 

Table 1: Contextual Alignment of Blended Learning Modality 

CONTEXT EVALUATION MEAN SD DI 

The Blended Teaching Modality was necessary to address existing 

challenges in traditional course delivery (e.g., scheduling, accessibility). 

3.17 0.420 A 

The goals of the Blended Teaching Modality clearly align with the long-term 

educational mission of the institution. 

3.21 0.504 A 

The Blended Teaching Modality design adequately addresses the specific 

learning needs and expectations of the target population. 

3.03 0.488 A 

The institutional technological infrastructure (e.g., network reliability, 

software availability) is sufficiently prepared to support large-scale BTM. 

1.83 0.377 DA 

I think teachers understand the skill needs of their students.  3.31 0.620 A 

I think that teachers understand the basic qualities that students have.  3.34 0.527 SA 

I think that the blended teaching objectives set by teachers are in line with 

our lesson objectives.  

3.25 0.470 A 

I think that the classroom ideological and political goals set by teachers are 

in line with our quality cultivation.  

3.19 0.458 A 

I can learn using multiple learning methods.  3.20 0.463 A 

I can complete classroom tasks according to the teacher’s requirements.  3.30 0.512 SA 
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I am satisfied with this course.  3.45 0.533 SA 

I accept the teacher’s teaching method.  3.42 0.495 SA 

I am willing to share the course with more people.  3.35 0.496 SA 

I can listen attentively and actively share.  2.31 0.462 A 
Legend: SA: Strongly Agree – 3.27 – 4.00; A: Agree – 2.51 – 3.26; DA: Disagree – 1.75 -2.50; SD: Strongly Disagree 

– 1.00 – 1.74 

Table 1 presents the context evaluation aimed at determining the degree to which the blended 

teaching modality (BTM) aligns with institutional objectives, curriculum design, learning needs, and 

technical access.  As revealed, there are varying levels of agreement among the respondents, with the 

highest-rated items indicating strong student satisfaction and acceptance of the blended teaching modality.  

Students expressed the highest level of agreement with the statement that they were satisfied with 

the course (M = 3.45), followed closely by their acceptance of the teacher’s blended teaching method (M = 

3.42). These imply that the mixed approach does not only improves students' motivation and overall 

learning experience but also accepted fully by the students. Similarly, students strongly agreed that teachers 

understand their basic qualities (M = 3.34) and recognize their skill needs (M = 3.31), emphasizing that the 

instructional design of blended learning is appropriately aligned with student characteristics. This alignment 

highlights a key characteristic of the modality since teachers seem to be able to modify their lessons to be 

suitable with the skills and developmental necessities of their students. 

Moreover, students also demonstrated readiness and confidence in navigating blended 

environments, as evidenced by their strong agreement that they can complete tasks according to teacher 

requirements (M = 3.30) and their agreement that they can learn through multiple methods within the 

blended setup (M = 3.20). It is very clear that students are capable of transitioning between online and face-

to-face components, which signifies their flexibility in adapting blended teaching. 

Furthermore, the modality’s relevance is reinforced by the students’ agreement that blended 

teaching is aligned with lesson objectives (M = 3.25) and with the institution’s long-term educational 

mission (M = 3.21). Students also believed that the modality effectively addresses issues such as scheduling 

and accessibility (M = 3.17), indicating that BTM responds well to contextual challenges in traditional 

course delivery. This is evident that students view the modality as intentional and well-organized, 

supporting the institution's larger educational goals and immediate course objectives. Their consensus 

response on schedule and accessibility issues further implies that it effectively tackles real-world obstacles 

in traditional instruction, making learning more adaptable and suitable for a variety of student demands. 

Moderate agreement was observed in students’ perception that classroom goals promote quality 

cultivation (M = 3.19) and their willingness to share the course with more people (M = 3.35). Although 

these items remain positively rated, they suggest that students’ enthusiasm toward recommending or 

extending the blended experience, while favorable, is slightly more reserved compared to their satisfaction 

with instruction. A notably lower, though still positive, rating was given to their ability to listen attentively 

and actively participate (M = 2.31). This result draws attention to a behavioral issue with blended learning, 
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where sustained engagement may be impacted by decreased urgency, possible distractions, and diverse 

learning contexts. 

The most critical finding appears particularly in the institution’s technological infrastructure. 

Students disagreed that the network reliability, software availability, and technological preparation are 

sufficient to support blended teaching (M = 1.83). This significant disparity shows that inadequate 

technology support limits blended learning's effectiveness despite its pedagogical advantages and general 

learner acceptability which coincides with what Maarop & Embi (2016) highlighted that technology aspect 

becomes the biggest challenge as well as an issue in blended learning implementation.  Such challenge has 

major consequences for the CIPP context evaluation since it might hinder blended learning's efficacy, 

consistency, and sustainability. The results suggest that although the blended teaching approach is 

pedagogically feasible with institutional goals and student needs, its long-term viability will primarily 

depend on expanding access to technology, boosting connectivity, and ensuring institutional preparedness 

to fully support blended learning environments. 

Table 2: Adequacy of Available Resources and Appropriateness of Instructional Design 

INPUT EVALUATION MEAN SD DI 

Instructors demonstrated the appropriate knowledge, skills, and positive attitude 

necessary for effective blended teaching. 

3.32 0.504 SA 

The resources provided (e.g., LMS, digital content, hardware) were sufficient 

and high-quality for effective BTM delivery. 

1.83 0.377 DA 

The BTM curriculum design achieved a proper balance between theoretical 

instruction (face-to-face) and practical application (online). 

2.20 0.404 DA 

The budget allocated for technology maintenance and ongoing technical support 

for the BTM was adequate. 

1.83 0.377 DA 

The training and orientation provided to participants (faculty/students) before 

the course started were comprehensive and useful. 

1.76 0.427 DA 

The school has a strong atmosphere of innovation.  1.72 0.451 SD 

Teachers can fully utilize blended teaching equipment.  2.20 0.404 DA 

Teachers can utilize network resources such as information platforms, 

information construction, and databases.  

2.22 0.416 DA 

Teachers can systematically carry out professional theoretical knowledge 

teaching.  

3.22 0.455 A 

Teachers can introduce the latest theoretical achievements of professional 

development into blended teaching.  

3.21 0.450 A 

Teachers can introduce the current development of the subject.  3.20 0.463 A 

Teachers can conduct practical teaching.  3.25 0.475 A 

Teachers can design teaching processes reasonably.  3.23 0.479 A 

Teachers guide students to recognize the importance/ significance of course 

learning.  

3.34 0.493 SA 

Legend: SA: Strongly Agree – 3.27 – 4.00; A: Agree – 2.51 – 3.26; DA: Disagree – 1.75 -2.50; SD: Strongly Disagree 

– 1.00 – 1.74 
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The findings in Table 2 indicates a generally positive yet uneven assessment of resource adequacy 

and instructional design within the blended teaching modality. Overall, participants expressed the highest 

agreement with statements related to instructors’ pedagogical competency and capacity to facilitate 

meaningful learning. The ability of teachers to help students understand the value and significance of course 

learning received the highest favorable evaluation (M = 3.34). This demonstrates that teachers are 

successful in encouraging student participation and assisting students in realizing the significance of the 

material, even in the midst of limited resources. In addition, strong agreement was observed in teachers’ 

capacity to demonstrate appropriate knowledge, skills, and attitudes necessary for blended teaching (M = 

3.32). This points to a well-prepared workforce who are able to adapt to blended modalities and sustain 

teaching quality even under adverse settings. 

Other areas positively include teachers’ ability to conduct practical teaching, introduce the latest 

theoretical achievements, and deliver updated subject content (Ms between 3.20 and 3.25). These 

stipulate that educators are continuously incorporating new information into their work in along with 

continuing their professional development. These advantages support a strong foundation for instructional 

design, indicating that the most important factor influencing blended learning efficacy at the moment is 

human resources rather than technology. 

However, as concentration goes to the availability of institutional resources, the data shows 

declining levels of agreement, exposing significant flaws in the blended learning environment. Moderate 

agreement was reported regarding teachers’ ability to utilize network resources (M = 2.22) and effectively 

use blended learning equipment (M = 2.20), indicating that while teachers possess instructional 

competence, their technological tools and digital platforms may be insufficient or unreliable. Thus, despite 

having sufficient teaching abilities, their capacity to fully utilize blended learning is hampered with the 

unavailability of technological and digital resources. This suggests the need to utilize technology in the 

classroom, better infrastructure and specialize training to boost teachers’ confidence and effectiveness in 

teaching. 

Additionally, the curriculum design was viewed to have an imbalance between theoretical and 

practical components (M = 2.20), suggesting that instructional goals and blended delivery requirements 

may not be aligned. This poor assessment indicates the students’ realistic observation within the goals of 

the curriculum and the method by which the content is actually taught in the hybrid mode. This mismatch 

could often lead to less opportunities to apply concepts in real-world or simulated practical settings, which 

is crucial for deeper learning. In order to guarantee that theoretical comprehension and the development of 

practical skills are sufficiently supported in a hybrid learning setting, the curriculum may need to be 

revisited and reviewed. 

More critical issues emerge as learners expressed disagreement that the school has a strong 

atmosphere of innovation (M = 1.72). This describes a culture that may not fully support new technologies 

or creative instructional approaches for innovative teaching learning process. This emphasizes a limited 

institutional initiative toward modernization and technological advancement. Training and orientation 

before the course were also deemed inadequate (M = 1.76). The faculty members and students may not 

have been adequately prepared to navigate the blended learning environment with its possible challenges. 
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This will result to negative effects on learning engagement and instructional effectiveness since the 

stakeholders might experience uncertainty and even reduced confidence in the implementation process. 

Furthermore, insufficient budget allocation for technology maintenance (M = 1.83) and low 

agreement regarding the sufficiency of technological resources such as LMS, digital content, and hardware 

(M = 1.83) demonstrate systemic resource gaps that could undermine the effectiveness of blended learning 

initiatives. These realities highlight relevant financial and structural limitations that could hamper the 

harmonious implementation of the modality. The scarcity of budget allocation and insufficiency of 

technological resources like LMS platforms, updated digital content, and reliable hardware are either 

outdated, lacking or poorly maintained. This could limit the faculty’s ability to deliver and maintain quality 

instruction and hinder students’ access to meaningful and engaging learning experiences. 

Table 3: Instructional methods and Quality of Instructors’ Interaction  

PROCESS EVALUATION MEAN SD DI 

The planned proportion of online versus face-to-face instruction was 

consistently maintained throughout the course.    

3.17 0.459 A 

When technical or logistical problems arose, they were quickly and efficiently 

addressed by the institutional support staff. 

1.86 0.344 DA 

Instructors consistently provided opportunities for interaction and feedback in 

both the online and face-to-face components. 

3.21 0.504 A 

The institution effectively collected and utilized feedback from participants 

during the execution phase to make timely course adjustments (formative 

evaluation). 

1.86 0.353 DA 

In blended learning, teachers provide feedback on students’ learning of online 

resources.  

2.22 0.416 DA 

In blended teaching, teachers provide feedback on the use of extracurricular 

materials by students.  

2.17 0.377 DA 

In blended teaching, teachers emphasize interaction with classmates and create 

a lively classroom atmosphere.  

3.16 0.471 A 

In blended teaching, teachers use various teaching methods such as case 

teaching, challenge- solving teaching, and group discussion.  

2.20 0.404 DA 

In blended teaching, teachers can integrate ideological and political content into 

the curriculum.  

3.13 0.425 A 

In blended teaching, teachers can grasp the blended teaching process and carry 

out teaching activities in an orderly manner. 

3.22 0.416 A 

In blended teaching, teachers can use different technical means (cloud 

classroom, multimedia technology, traditional blackboard writing, mind maps, 

etc.) to carry out teaching.  

1.80 0.404 DA 

Legend: SA: Strongly Agree – 3.27 – 4.00; A: Agree – 2.51 – 3.26; DA: Disagree – 1.75 -2.50; SD: Strongly Disagree 

– 1.00 – 1.74 

Table 3 illustrates a varied pattern regarding the implementation of instructional methods and the 

quality of instructor–student interaction within the blended teaching modality. Several instructional 

elements reflect effective pedagogical practices. For instance, respondents agreed that instructors 

consistently provided opportunities for interaction and feedback across both online and face-to-face 

components (M = 3.21). Thus, communication and engagement were successfully maintained in the 
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blended format. Likewise, it is also evident that teachers create a lively classroom atmosphere and 

emphasize students’ interaction among classmates (M = 3.16). This entails that the ability to foster 

supportive learning environments is given importance. 

Additionally, students expressed that teachers could grasp the blended teaching process and carry 

out classroom activities in an orderly manner (M = 3.22). With this, it is clear that instructors are competent 

in managing the dual demands of in-person and online instruction. The integration of ideological and 

political content into the curriculum (M = 3.13) further indicates teachers’ adaptability in aligning blended 

instruction with the broader educational goals of the institution. This presents that teachers were able to go 

beyond subject-specific training by including socially important and values-oriented themes into blended 

classes. Additionally, it suggests that the blended modality offers adaptable chances for contextualized 

conversations, allowing educators to make relevant connections between political and ideological content 

and contemporary situations. 

However, a number of data point to serious flaws in blended learning's deeper instructional 

components. It is evident that professors failed to give students sufficient feedback regarding their use of 

extracurricular materials and their acquisition of online resources (M = 2.22 & 2.17). It is clear that there 

are deficiencies in formative assessment procedures, which are crucial for tracking student progress in 

hybrid environments. Moreover, teachers still rely on traditional methods rather than using varied 

instructional strategies—such as case teaching, problem-solving activities, and group discussion (M = 

2.20). This may limit the active learning opportunities expected in blended environments. 

The most critical weakness identified concerns the limited use of technological tools for 

instructional delivery. Instructors did not use different technical means in the delivery of lessons such as 

cloud classrooms, multimedia technology, digital blackboard writing, and mind maps (M = 1.80). So, 

teachers are using extremely simple or conventional teaching techniques in the blended learning 

environment. This might restrict the interactive and multimodal learning opportunities that technology-

supported environments are meant to provide. Because of this, students might not fully take advantage of 

the increased chances for collaboration, engagement, and visualization that tools like cloud-based 

platforms, digital boards, and multimedia presentations can offer. This proves that there are significant 

difficulties in integrating technology.  

System-level issues also emerged from the analysis. Respondents reported that technical or 

logistical problems were not addressed efficiently by institutional support staff (M = 1.86), and that the 

institution did not effectively collect or utilize participant feedback for formative evaluation (M = 1.86). 

These negative evaluations indicate fundamental flaws that impede the blended learning process's seamless 

deployment and ongoing development. According to the CIPP paradigm, these shortcomings point to 

unfulfilled criteria in the Process dimension, where continuous oversight and assistance are necessary for 

instructional innovations to succeed. 

The aforementioned depicts a blended learning environment that is strengthened by effective 

classroom management and strong interpersonal interaction, but weakened by inadequate institutional 
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support systems, inconsistent use of cutting-edge teaching techniques, and inadequate technology 

integration. Although educators show proficiency in developing stimulating learning environments and 

overseeing blended learning procedures, the modality's full potential is hampered by the infrequent use of 

digital resources and delayed feedback. To guarantee that blended learning has the desired effect, these 

findings highlight the need for increased professional development in technology integration, reinforced 

institutional support structures, and enhanced feedback systems. By filling in these gaps, blended learning 

approaches would better align with the CIPP evaluation model's requirements and foster an instructional 

system that is more efficient and adaptable. 

Table 4: Impact of Blended Teaching Modality to Students’ Learning Outcomes 

PRODUCT EVALUATION MEAN SD DI 

The BTM delivery format contributed positively to my overall academic 

achievement in the subject. 

3.15 0.446 A 

I acquired or enhanced relevant learning skills (e.g., critical thinking, self-

directed learning) as a direct result of the BTM structure. 

3.16 0.392 A 

The BTM delivery format increased my confidence in using technology for 

educational or professional purposes. 

3.14 0.476 A 

The online practice activities facilitated faster and more robust feedback than I 

typically receive in traditional analog assignments. 

2.14 0.353 DA 

Based on the results, the BTM is an effective and valuable modality that justifies 

its continued use and expansion within the institution. 

2.17 0.377 DA 

I performed well in the classroom assessment.  3.19 0.419 A 

My practical skills have improved.  3.20 0.463 A 

My overall quality has been improved.  3.20 0.481 A 

My studies have received recognition from my classmates.  3.07 0.448 A 

My learning has been recognized by the teacher.  3.14 0.470 A 

I accept the teacher’s teaching content.  3.36 0.498 SA 
Legend: SA: Strongly Agree – 3.27 – 4.00; A: Agree – 2.51 – 3.26; DA: Disagree – 1.75 -2.50; SD: Strongly Disagree 

– 1.00 – 1.74 

The results of the product evaluation indicate that students generally perceived blended teaching 

modality (BTM) as beneficial with positive contribution to learning outcomes. As found, learners present 

acceptance of the instructors’ content (M = 3.36) which clearly signifies that instructional materials were 

appropriate, relevant, and aligned with their expectations. This high level of acceptance proves that the 

modality was able to deliver the content in an accessible and meaningful way. This reinforces the modality’s 

effectiveness in presenting the lessons clearly and coherently. 

Moreover, significant improvements in several skill-based and performance-related outcomes were 

stipulated. As evident, the modality enhanced their relevant learning skills such as critical thinking and self-

directed learning (M = 3.16) and contributed positively to their overall academic performance (M = 3.15). 

This underscores that blended learning fosters cognitive engagement through conventional and digital 

components that promotes autonomy and active learning. These findings aligned with the emphasis of 

Lalima and Dangwal (2017) that blended modality inherently encompasses direct learning, indirect 

learning, group learning, and computer-assisted learning. Likewise, it successfully fosters students’ 
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capacity to handle their own learning assignments and helps them build higher-order thinking skills. This 

favorable impact on academic achievement demonstrates that students were able to successfully employ 

these improved abilities to fulfill course requirements. 

 Additionally, students indicated that their practical skills and overall quality of work improved (M 

= 3.20), supporting existing evidence that blended environments can strengthen applied competencies 

through varied learning activities and flexible pacing. Recognition-related outcomes also emerged 

positively where students felt that their learning was acknowledged by the teacher (M = 3.14) and that their 

classmates recognized their academic efforts (M = 3.07). The results presented imply that the blended 

learning environment not only improves students' practical skills but also gives them chances to showcase 

their abilities in a more significant and varied ways. Students' motivation and sense of accomplishment are 

further reinforced by positive reinforcement from peers and teachers, which helps to create a more 

encouraging and helpful learning environment. 

Furthermore, students’ classroom assessments were also positively evaluated (M = 3.19) and with 

the use of technology, and self-confidence was also enhanced with the aid of technology for academic and 

professional purposes (M = 3.14). This entails the modality’s advantage in building digital literacy which 

is a key competency in contemporary education. This emphasizes that the modality’s implementation 

promoted academic growth, skills development and engagement of the learners that represents the outcomes 

in the product evaluation through CIPP model. This is relevant to the claim of Uz and Uzun (2018) that 

blended learning leads to improved academic performance.  

In contrast, students expressed that online practice activities did not necessarily provide faster or 

more robust feedback compared with traditional assignments (M = 2.14). This points a weakness in the 

digital feedback systems' responsiveness and quality, which could restrict alternatives for prompt 

improvement and learning reinforcement. This restriction denotes that the modality's online elements might 

not be tailored to provide prompt, insightful guidance that assists students in fixing errors while they are 

still learning. It also suggests that the promised benefits of blended learning, such as instant clarification 

and ongoing skill improvement, would not be completely realized in the dearth of effective feedback 

mechanisms. 

 Another issue found is the respondents’ claims that the modality is not effective and valuable 

modality that justifies continued use and expansion within the institution (M = 2.17). This raises concerns 

about the sustainability or institutional preparedness for long-term blended learning adoption, which may 

be caused by technology constraints, inconsistent facilitation, or inadequate support systems. This view 

suggests that students may not be confident in the combined approach's long-term sustainability, which 

may have an impact on future acceptance and participation. It also suggests that the modality may find it 

difficult to produce reliable and significant learning outcomes in the absence of deliberate advancements in 

infrastructure, teacher preparedness, and institutional support. 

Collectively, although the blended teaching mode successfully improves student learning 

outcomes, confidence, and skill development, areas pertaining to feedback mechanisms and overall 
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perceived value need to be improved. To guarantee timely and insightful feedback, there is a need for 

improved instructional design, more responsive communication mechanisms, and ongoing teacher capacity 

building. Addressing these gaps could improve student satisfaction and support blended learning's long-

term sustainability at the school. 

 

CONCLUSION AND RECOMMENDATIONS 

The evaluation of blended teaching modality (BTM) through CIPP Framework (Context, Input, 

Process, and Product) demonstrates a significant educational value, but is limited to fundamental 

institutional and technological constraints. As clearly presented in the context evaluation, BTM is in line 

with the needs of learners, curriculum objectives, and institutional goals. Strong course satisfaction and 

widespread acceptance of the blended learning approach were observed by students, suggesting that the 

modality boosts motivation, facilitates flexible learning, and cultivates readiness to navigate various 

learning contexts. These results demonstrate a pedagogically effective and student-centered learning 

approach. 

However, the context evaluation also highlights the serious problem caused by insufficient 

technology infrastructure. Students' disputes about the adequacy of software availability, network stability, 

and technical preparedness point to a significant obstacle that compromises the long-term viability of 

blended learning. This disparity demonstrates that while the pedagogy is successful, institutional capacity 

to improve digital access and support mechanisms is necessary for long-term implementation. 

Moreover, the expertise and flexibility of teachers is further confirmed in the input 

evaluation. Despite the lack of material resources, they still showed great pedagogical abilities, updated 

content instruction, and significant student learning stimulation. Their strength in maintaining blended 

learning is demonstrated by their capacity to incorporate pertinent knowledge and uphold instructional 

quality. However, persistent issues with technology accessibility, efficient use of digital platforms, 

curriculum disparity, and inadequate training illustrate structural and resource-related deficiencies that 

obstruct the best feasible instructional design. 

Additionally, similar discrepancies were found in the process evaluation. Deeper instructional gaps 

still exist regardless of how teachers successfully sustain classroom interaction, offer opportunities for 

feedback, and competently oversee blended learning activities. Students' options for engagement, 

visualization, and collaborative learning are constrained by a tendency to rely on traditional ways, as 

evidenced by the limited usage of technology-based tools and the failure to diversify teaching methods. The 

efficacy of the blended learning process is further limited by weak institutional support, such as delayed 

technical issue resolution and insufficient procedures for gathering and responding to feedback. 

Furthermore, the product analysis demonstrates that the blended learning approach improves 

academic achievement, skills development, and learning outcomes. Students' critical thinking, independent 

learning, practical skills, and computer literacy were improved. These findings support the modality's 

ability to improve performance-based and cognitive outcomes. However, problems with online feedback 

systems' responsiveness and students' reluctance to support blended learning's long-term adoption still exist. 
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These issues reflect doubts about the modality's overall sustainability, technological adequacy, and 

institutional preparedness. 

Ultimately, the study suggests that the blended teaching mode is pedagogically successful and 

capable of creating substantial educational outcomes, but its full potential is impeded by systemic 

technological and institutional inadequacies. Currently, the institution's ability to successfully implement 

blended learning depends more on the proficiency of its instructors than on technology support - an 

imbalance that puts long-term viability at risk.  

Strengthening its digital facilities and infrastructure, school leaders must have the courage to buy 

and invest on equipment that could at least meet the necessity of blended learning environment. It is a must 

to allocate a sufficient budget for technology support which could be overcome through linkages with other 

agencies such as local governments and even private donors. Additionally, improving curriculum alignment 

also warrants attention. The school should review and revise curricular components to ensure balance 

between theoretical implications and practice. When it comes to sustainability and development, thorough 

training to both professors and students should also be conducted. If these crucial gaps addressed, blended 

teaching modality will be able to operate as an efficient, fair, and future-ready educational system that is in 

line with the objectives of the CIPP evaluation model. 
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