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April 23,2026 adaptation in terms of strategic flexibility and planning, stakeholder-driven
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Quantitative data were analyzed using frequency, percentage, median, and
Spearman’s rank correlation, while qualitative responses were interpreted
thematically to clarify and support the statistical patterns. Findings showed that respondents were generally mid-
career, well-educated, and professionally experienced educators. School heads demonstrated strong strategic
adaptation, high leadership resiliency, and highly evident organizational change practices. Significant relationships
were found between strategic flexibility planning and emotional resilience, between strategic flexibility planning
and interpersonal resilience, between data-driven and reflective adaptation and interpersonal resilience, between
stakeholder-driven adaptation and internal and external stakeholder participation, and between data-driven and
reflective adaptation and school leadership. However, some correlations were weak or nonsignificant, indicating
that organizational change is shaped not only by flexibility but also by stakeholder engagement, data use, reflective
leadership, and institutional context. The study concludes that resilient, participatory, and data-informed leadership
strengthens schools’ capacity to manage organizational change. It recommends leadership development programs
focusing on resilience, stakeholder co-creation, reflective action research, innovation, resource mobilization, and
mentoring.
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INTRODUCTION

Educational systems continuously undergo reform in response to curriculum changes, digital
transformation, policy shifts, accountability demands, and evolving community expectations. In the Philippines,
reforms such as the K to 12 curriculum, the MATATAG agenda, digitalization initiatives, and school-based
management have intensified the responsibility of school heads to lead change while maintaining instructional
stability. These reforms require school leaders to move beyond routine administration and practice adaptive,
resilient, and evidence-informed leadership.

School heads are central actors in organizational change because their decisions influence school planning,
stakeholder participation, resource use, accountability systems, and teacher engagement. However, implementing
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reforms is complex. School leaders may encounter resistance, resource limitations, competing priorities, emotional
pressure, and policy ambiguity. These realities highlight the importance of strategic adaptation, or the capacity of
leaders to revise plans, mobilize stakeholders, use data, and sustain school goals amid changing conditions.

Leadership resiliency is equally important in sustaining reform. It refers to a school head’s capacity to
remain composed, optimistic, reflective, relationally connected, and strategically focused despite setbacks and
uncertainty. Resilient leaders are better able to maintain morale, communicate direction, manage stress, and translate
disruption into opportunities for institutional learning. In this study, resiliency was examined as an important
leadership capacity that supports adaptation and organizational change.

Although existing literature recognizes the value of adaptive and resilient leadership, there remains a need
for localized evidence on how school heads’ strategic adaptation, leadership resiliency, and organizational change
practices operate in actual school contexts. This study addressed that need by examining school heads and master
teachers or teachers from the District of San Luis. It sought to determine how school leaders adapt strategically to
organizational change, how resilient they are in leading through reform, how organizational change practices are
enacted, and what leadership development program may be proposed based on the results.

Literature Review

Strategic Adaptation in Educational Leadership

Strategic adaptation refers to the ability of school leaders to modify goals, plans, and practices in response
to changing organizational demands. In educational settings, it includes revising school improvement plans,
preparing contingency measures, engaging stakeholders, and using evidence to improve programs. Adaptive
Leadership Theory emphasizes that leaders must mobilize people to confront complex problems, learn new ways
of working, and thrive under uncertainty (Heifetz, 1994; Heifetz et al., 2022). Organizational Adaptation Theory
likewise explains how institutions adjust structures and strategies to fit changing environments (Miles & Snow,
1978).

For school heads, strategic adaptation is expressed through strategic flexibility and planning, stakeholder-
driven adaptation, and data-driven and reflective adaptation. Strategic flexibility enables school leaders to revise
priorities while maintaining the school’s vision. Stakeholder-driven adaptation highlights the value of teachers,
parents, learners, local government units, and community partners in shaping school programs. Data-driven and
reflective adaptation ensures that decisions are based on monitoring results, performance indicators, and lessons
learned from prior initiatives.

Leadership Resiliency and Organizational Change

Leadership resiliency is a multidimensional capacity that enables school leaders to remain effective during
reform, uncertainty, and institutional pressure. Resilient leadership involves personal optimism, emotional
regulation, interpersonal trust, cognitive clarity, and strategic foresight. Resilient Leadership Theory explains that
leaders sustain effectiveness when they are able to persist, reflect, and re-engage with purpose amid adversity (Day
& Gu, 2014).

Resilience supports organizational change by helping leaders manage resistance, maintain morale, and
sustain long-term improvement goals. Emotional resilience enables leaders to remain composed during policy
ambiguity. Interpersonal resilience strengthens communication, collaboration, and stakeholder confidence.
Cognitive resilience supports problem analysis and reflective decision-making, while strategic resilience allows
leaders to prepare flexible plans, anticipate risks, and align immediate actions with long-term goals.

Organizational Change Practices in Schools

Organizational change in schools involves deliberate improvement of leadership, stakeholder participation,
school improvement processes, resource management, and performance accountability. In the Philippine context,
school-based management and DepEd policy reforms require school heads to lead collaboratively, promote
accountability, and involve internal and external stakeholders in decision-making.
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Lewin’s Change Management Model provides a useful lens for understanding change as a process of
unfreezing existing practices, moving toward new practices, and refreezing effective reforms into the school culture.
In the context of this study, school heads’ organizational change practices were examined through six areas: school
leadership, internal stakeholders’ participation, external stakeholders’ participation, school improvement process,
school-based resources, and performance accountability.

METHODS

Research Design

The study employed an explanatory sequential mixed-methods design. The quantitative phase described the
profile of respondents and measured strategic adaptation, leadership resiliency, and organizational change practices
through structured questionnaires. The qualitative phase used interviews to clarify, support, and explain the
quantitative findings. The integration of quantitative and qualitative results allowed a more comprehensive
interpretation of school heads’ leadership practices toward organizational change.

Research Locale

The study was conducted in the District of San Luis, which included elementary and secondary schools.
The locale provided a relevant context for examining strategic adaptation and resiliency because school heads in
the district implement DepEd reforms, school improvement programs, stakeholder partnerships, and performance
accountability systems within varying school conditions.

Participants and Sampling Technique

The respondents were 23 school heads and 26 master teachers or teachers holding the highest position
among the schools in the District of San Luis. Total enumeration sampling was used because all qualified school
heads and master teachers or highest-ranking teachers in the district were included in the study.

Research Instrument

The study used two sets of questionnaires/checklists for school heads and teachers. The instrument
measured respondents’ profile, school heads’ strategic adaptation toward organizational change, leadership
resiliency relative to organizational change, and organizational change practices. The scale used four response
options: 4 - Strongly Agree, 3 - Agree, 2 - Disagree, and 1 - Strongly Disagree. The instrument was adapted from
Brundrett and Duncan (2022) and modified for the purposes of the study.

Data Gathering Procedure

The researcher secured formal approval from the appropriate school division authorities and coordinated
with school heads of participating schools. Respondents were oriented regarding the study’s purpose, procedures,
confidentiality protocols, and voluntary nature of participation. Questionnaires were administered through Google
Forms and personal interactions depending on respondents’ availability and technological access. After the
quantitative phase, semi-structured interviews were conducted face-to-face to clarify and enrich the statistical
findings.

Data Analysis

Quantitative data were analyzed using frequency, percentage, median, and Spearman’s rank correlation.
Frequency and percentage described respondents’ profile, while the median summarized responses on strategic
adaptation, resiliency, and organizational change practices. Spearman’s rank correlation determined relationships
between strategic adaptation and leadership resiliency, and between strategic adaptation and organizational change
practices. Qualitative interview data were analyzed using thematic analysis, and findings were integrated during
interpretation.
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Ethical Consideration

The study observed informed consent, confidentiality, voluntary participation, respect for intellectual
property, and participant welfare. Respondents were informed of their right to withdraw from the study without
penalty. Data were handled with confidentiality and were used only for academic purposes. Required permissions
were secured before data gathering.

RESULTS AND DISCUSSION

Profile of the Respondents

The respondent profile showed a leadership and teaching force characterized by professional maturity,
graduate education, and substantial service experience. Most school heads were mid-career professionals, with a
mean age of 40.74 years and an average of approximately 14 years in service. School heads were almost evenly
distributed by sex, while master teachers or highest-ranking teachers were predominantly female. Most respondents
were married, indicating personal stability and social responsibility that may contribute to leadership commitment
and school continuity.

Table 1. Summary Profile of Respondents

Respondent group Number Key profile characteristics

School heads 23 Mostly mid-career; 52.17% female
and 47.83% male; 95.65% married;
majority held a master’s degree;
most had 11-20 years in service.

Master teachers/highest-position 26 Predominantly female (80.77%);

teachers 88.46% married; many had master’s
units or master’s degrees; most had
6-20 years in service.

The findings imply that the participating schools had experienced leaders and teacher-leaders capable of
supporting strategic adaptation. Graduate-level preparation among school heads may strengthen research-based
decision-making, while experienced master teachers may support classroom-level implementation of organizational
change.

School Heads’ Strategic Adaptation Toward Organizational Change

School heads demonstrated high strategic adaptation. They strongly agreed that they revise school plans,
develop contingency measures, adjust school improvement priorities, initiate innovations, monitor internal and
external conditions, and maintain clarity of vision while responding to complex change. Master teachers generally
affirmed these practices, although they rated stakeholder-driven and data-driven adaptation as “Agree,” suggesting
that more inclusive consultation and more systematic use of data may still be strengthened.

Table 2. School Heads’ Strategic Adaptation Toward Organizational Change

Dimension School heads median  Interpretation Master teacher’s median  Interpretation
Strategic flexibility and  4.00 Strongly Agree  4.00 Strongly Agree
planning

Stakeholder-driven 4.00 Strongly Agree  3.00 Agree
adaptation

Data-driven and 4.00 Strongly Agree  3.00 Agree
reflective adaptation

Overall median 4.00 Strongly Agree  3.00 Agree
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The results indicate that school heads view themselves as proactive and flexible leaders, while master
teachers recognize their adaptability but suggest that stakeholder consultation and data use can be further deepened.
Qualitative responses showed that school heads convene planning teams, adjust priorities during policy changes,
involve staff in revisions, and use available data to refine school programs. Strategic adaptation was therefore
practiced both through formal planning and through practical adjustments to local realities.

School Heads’ Leadership Resiliency Relative to Organizational Change

Leadership resiliency was rated highly by both school heads and master teachers. School heads strongly
agreed that they maintain a positive outlook, recover from setbacks, remain solution-focused, adapt leadership style,
maintain relationships, anticipate risks, and use prior experiences in decision-making. Master teachers also strongly
agreed on the overall resiliency of school heads, although emotional resilience was rated as “Agree,” indicating that
school heads’ composure may be challenged during intense workload and policy pressure.

Table 3. School Heads’ Leadership Resiliency Relative to Organizational Change

Dimension School heads median Interpretation Master teacher’s median  Interpretation
Personal resilience 4.00 Strongly Agree 4.00 Strongly Agree
Emotional resilience 4.00 Strongly Agree 3.00 Agree
Interpersonal 4.00 Strongly Agree 4.00 Strongly Agree
resilience

Strategic resilience ~ 4.00 Strongly Agree 4.00 Strongly Agree
Cognitive resilience  4.00 Strongly Agree 4.00 Strongly Agree
Overall median 4.00 Strongly Agree 4.00 Strongly Agree

These findings show that resiliency functions as a leadership resource during organizational change.
Personal resilience helped school heads sustain optimism and purpose, emotional resilience supported composure
under pressure, interpersonal resilience enabled communication and trust, cognitive resilience supported reflective
problem-solving, and strategic resilience enabled leaders to anticipate risks and align short-term actions with long-
term improvement goals.

School Heads’ Organizational Change Practices

Organizational change practices were highly evident. Both school heads and master teachers strongly
agreed that school heads led through shared vision, stakeholder participation, external partnerships, school
improvement planning, resource management, and performance accountability. These results indicate that
organizational change was practiced through collaborative leadership, regular planning, transparent communication,
and data-informed accountability.

Table 4. School Heads’ Organizational Change Practices

Practice area School heads median  Interpretation Master teacher’s median  Interpretation
School leadership 4.00 Strongly Agree 4.00 Strongly Agree
Internal 4.00 Strongly Agree 4.00 Strongly Agree
stakeholders’

participation

External 4.00 Strongly Agree 4.00 Strongly Agree
stakeholders’

participation

School 4.00 Strongly Agree 4.00 Strongly Agree
improvement

process

School-based 4.00 Strongly Agree 4.00 Strongly Agree
resources

1715



ISSN: 3116-3475

- ' LERIP International Journal

of Education, Research, and Innovation Perspectives
Volume 2 Issue 5 (May 2026)

Performance 4.00 Strongly Agree 4.00 Strongly Agree
accountability
Overall median 4.00 Strongly Agree 4.00 Strongly Agree

The findings suggest that school heads were able to institutionalize change practices across leadership and
management domains. The high ratings on stakeholder participation and resource management highlight the
importance of shared governance and community support, while performance accountability reflects the use of
school data and reports to guide decisions.

Relationship Between Strategic Adaptation and Leadership Resiliency

Spearman’s rank correlation showed selected significant relationships between strategic adaptation and
leadership resiliency. Emotional resilience was significantly related to strategic flexibility planning, while
interpersonal resilience was significantly related to both strategic flexibility planning and data-driven and reflective
adaptation. Strategic resilience, however, had a significant negative relationship with stakeholder-driven adaptation,
suggesting that strong strategic persistence may sometimes limit responsiveness to stakeholder input.

Table 5. Spearman’s Correlation Between Strategic Adaptation and Leadership Resiliency

Resilience dimension Strategic flexibility Stakeholder-driven Data-driven and reflective
planning adaptation adaptation

Personal resilience -0.172 0.147 -0.298

Emotional resilience 0.521** 0.085 0.080

Interpersonal resilience 0.630%* 0.127 0.381*

Cognitive resilience 0.185 -0.328 0.091

Strategic resilience 0.070 -0.362%* -0.019

Legend: ** Correlation is significant at 0.01 (2-tailed); * Correlation is significant at 0.05 (2-tailed).

The results imply that emotional balance and relational capacity are important foundations of strategic
adaptation. School heads who remain composed, communicate effectively, and maintain positive relationships are
better able to revise plans and use reflective evidence during transitions. However, the negative relationship between
strategic resilience and stakeholder-driven adaptation indicates the need to balance firm strategic direction with
openness to stakeholder perspectives.

Relationship Between Strategic Adaptation and Organizational Change Practices

The relationship between strategic adaptation and organizational change practices showed that stakeholder-
driven adaptation was significantly related to internal and external stakeholder participation. Data-driven and
reflective adaptation was significantly related to school leadership. Other practice areas showed no significant
relationship, indicating that planning flexibility alone may not automatically translate into organizational change
unless supported by participatory leadership and evidence-based reflection.

Table 6. Spearman'’s Correlation Between Strategic Adaptation and Organizational Change Practices

Organizational change practice Strategic flexibility Stakeholder-driven =~ Data-driven and reflective
planning adaptation adaptation
School leadership -0.153 0.118 0.427*
Internal stakeholders’ participation -0.134 0.487* -0.002
External stakeholders’ participation -0.227 0.478* -0.002
Improvement process -0.211 -0.018 -0.069
School-based resources -0.209 0.185 -0.179
Performance accountability -0.229 0.083 -0.250

Legend: * Correlation is significant at 0.05 (2-tailed).
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These findings emphasize that organizational change is most effective when school heads engage
stakeholders and use data reflectively. Participatory decision-making strengthens ownership among teachers,
parents, local government units, and community partners. Data-driven leadership, meanwhile, enables school heads
to monitor progress, identify gaps, and adjust school programs based on evidence.

Proposed Leadership Development Program

Based on the findings, a school leadership development program was proposed to strengthen resilience,
stakeholder engagement, reflective practice, and data-informed decision-making among school heads. The program
responds to the need for emotionally resilient, strategically adaptive, and participatory school leaders capable of
sustaining organizational change.

Table 7. Proposed School Leadership Development Program

Program component

Objective

Key activities

Expected outcome

Leadership Resilience
Enhancement Program

Data-Driven Decision-
Making and Reflective
Leadership Training

Stakeholder Partnership
and Participatory
Governance Workshop

Strategic Flexibility and
Innovation Leadership
Program

Reflective Learning
Circles

Strengthen personal,
emotional, and strategic
resilience.

Enhance competence in
using data for planning
and improvement.

Promote collaboration and
communication with
stakeholders.

Develop adaptive
leadership and innovation.

Create peer-support
mechanisms for shared
learning.

Resilience workshops;
stress management
seminars; reflection
sessions; mentoring and
coaching.

Training on data
interpretation; SIP
evaluation; school
dashboards; data-based
action planning.
Consultative forums;
participatory planning;
stakeholder mapping;
partnership building.
Scenario planning;
innovation labs; change
simulations; school-based
innovation projects.
Monthly leadership
dialogues; peer
mentoring; best practice
sharing.

Improved composure,
adaptability, and positive
leadership under pressure.

Increased use of evidence
for planning, monitoring,
and evaluation.

Enhanced stakeholder
engagement and shared
decision-making.

Increased flexibility and
innovation in responding
to policy or contextual
changes.

Sustained growth through
collaboration and
reflection.

CONCLUSION

The study concludes that school heads in the District of San Luis demonstrated strong strategic adaptation,
high leadership resiliency, and highly evident organizational change practices. Their profile reflects a leadership
and teaching force with maturity, professional preparation, and experience that support adaptive school
management. Graduate education and years of service appear to strengthen the capacity of school heads and master
teachers to engage in evidence-based decision-making, pedagogical innovation, and implementation of school-level
change.

The findings further show that emotional and interpersonal resilience are important in enabling strategic
adaptation. School heads who remain composed, relationally connected, and communicative are better positioned
to revise plans, sustain morale, and lead reflective decision-making during organizational transitions. However,
resilience must be balanced with openness to stakeholder perspectives to ensure that strategic persistence does not
become rigidity.

The study also concludes that organizational change is strengthened when school heads use participatory
and data-informed leadership. Stakeholder-driven adaptation supports internal and external stakeholder
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participation, while data-driven and reflective adaptation reinforces effective school leadership. Although not all
correlations were significant, the overall findings show that resilient, collaborative, and evidence-based leadership
contributes meaningfully to school improvement and sustainable organizational change.

Recommendations

The Department of Education and School Division Offices should continue to invest in leadership
development programs that strengthen strategic, emotional, interpersonal, cognitive, and reflective resilience among
school heads and teacher-leaders. These programs should include mentoring, coaching, reflective leadership
practices, crisis management simulations, and advanced academic or professional training.

Schools should strengthen participatory governance by institutionalizing mechanisms where teachers,
parents, students, local government units, alumni, and community partners are regularly involved in school
improvement planning, program evaluation, resource mobilization, and decision-making. Stakeholder co-creation
should be promoted so that school reforms are responsive, inclusive, and locally grounded.

School heads should deepen data-driven and reflective leadership by regularly using student performance
data, school reports, monitoring results, and stakeholder feedback in decision-making. Establishing school-level
data labs, dashboards, and reflective learning circles may help leaders translate evidence into timely interventions
and more responsive school programs.

The proposed leadership development initiatives - including the Resilient Leadership Immersion Program,
Data-Driven School Innovation Program, Stakeholder Co-Creation Program, Reflective Leadership Action
Research, Innovation and Resource Mobilization Program, and School Leadership Mentorship Network - should
be considered for pilot implementation, evaluation, and possible institutionalization.

Future researchers may expand the study across other districts, divisions, and regions to validate the
relationships among strategic adaptation, leadership resiliency, and organizational change practices. Further studies
may also use mediation analysis or longitudinal designs to examine how resilience shapes the long-term
implementation of school reforms.
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